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ABSTBACT 

For the past several years, much tmphaiis has been 
placed on open enrollnient plans involving buising that enable black 
and white students to attend schools together . The Laboratory School 
of the University of Northern Iowa in Cedar Falls has been ilnvolved 
in such a program since 1968. As the project developed, the potential 
for very serious problims relating to racial tension and student 
frustration became evident. To approach these problems and to promote 
more openness and understanding between students from different 
communities and diffirlng cultural backgrounds, cross-cultural group 
counseling sessions were developed . The groups during the past two 
years have consisted of combined 7th and 8th graders and combined 9th 
through T2th graders. Due to administrative support, student 
requests, and observed behavior change, a similar grouping of 
students will be employed auring the 1972-73 academic year. Counselor 
observations of the program are examined, and student and faculty 
questionnaires and analyses of them are also included in this paper, 
(Author) 
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INTRODUCTION 

With the InGreased focus of attention being plaetd upon integration 
and desegrGgatlon within our schools i efforts to develop varied Bti-ategies 
for maximizing the beneflti to be gained by the students involved have 
ineraased. To be surej this undertaklRg is not an easy one* It is retarded 
by the friational drag of the many soeial agonies born from ^ radial - 
and clase-nurtured disoordi of centuries' making, MonetheleBSi as vai with 
Harry Truman * the eourta have made clear to the schooli that the busk stops 
with them* As put by Robert M* Maelveri 

The iQhool's function is to ©dueate and where 
the fMily and the ooramunity fail to promote 
the social adjustment and the pgychQlgiaal 
development neeeesary to prepare the young to 
receive the education the school offerBi it 
must step in to provide it within the area 
of its capacity.^ 

The undertaking assigned to our school is one which invltti much 
skeptlolgm on the part of many observers and on the part of mnny educators 
f s well* In ium^ we might define it as a task to which a baeic societal 
Inititutlons born out of the desire to tranimlt culture ^ tradition * and 
knowledge^ is charged to rtihape society in a way basically inimical to 
the institution Itself "and to eociety in total. The fact that Integration 
and desegregation have caused cQnaiderable upheaval is ttstimony which 
supporti this theils. Revolutionary rhetoriQ would iwlftly QonGlude that 
the undertaking is a futile one—as it relies upon the agentry of oppression 
to rtclaim for society the opprtieed. Indeed there is much evidence within 
integrated schooli to support the latter theeie. There is alio unfortunately , 
very little to refute its Rioting within schools ^ abeenee of diieipllnep 

^aclverp Robert M. Delinquency Prtventlon Throug^^^^^ in the Bchools ^ 

Jnnal Report No* III - JUVENILE DELINQUENCY SVALUATION PR^^^ of the City of 
ERiQ York) Augusts 196ls t. 2* 



little regard for learning and a peryasive attitudu of cynicism are some 
aanifestationi that lahools are misiing the mark* 

Some of us are trying ^ nevertheleBS^ to surmQunt these barriers. In 
the proaess wt are trying » Insofar as humanly possible, to frea ourselves 
of oppraselve armor and have undertaken the task to make achDol a more humane 
and viable experienae for our students. Thia proeess raqulres di&logua and 
ohange . The study whieh follows dcicrihes a cross-cultural es^erlenne vhieh 
'wm feel has aontrlhuted favorably to the climate of the Malaolm Price Laboratory 
School at the tJnlversity ol Northern lova in Cedar Falls, It grows out of 
the process of dlalo^e and contributes to that of change* 

CompOBltlon of _Sgh€LQl_Populatlon and IntegratiQn Rationale 

Malaolm Price Laboratory School serves an attendance zone within the 
Cedar Falls community ^ as do the other sehoola within the city* The only 
selectivity which might be ascribed to it emanates from the fact that reeidency 
of univeralty staff is higher, per capita, in this district than la the case 
in any other district* Proximity to work can be olted for this higher qou- 
eentration of unlveroity pereonnal, ^en so, the laboratory reflects only 
about a tvtnty-flva (25) per cent enrollment of etudenti from families related 
to the university through employment. Prior to the fall of I968, the school 
popT^ation was exclusively mlddla^class white, with occasional exception 
or two oeeuring throughout the years. 

Subseiuent to the death of Martin Luther King and Bobert P, Kennedy, in- 
creased coaearn for batter racial understanding was recognised at the University 
of Northern Iowa as a pressing need* Increased raclsl understanding was also 
reeogniied as an area in which the university might well afford to move from 
a position of passive understanding to one of active partlalpatlon in the search 
for solutions to a tremendously Gompllcated problem. 
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University facility and administrators could see that In the universdty's 
funetion of tpaining teachers, that the mono-racial construct of the labor- 
atory sehool pqp^&tion was obviously a less than adeq^^^e training ground 
for teaehers entering what was seen as becoming an Increasingly pluralistio 
society* Teacher-gradustes ehould be equipped ^ insofar as possible, to eon- 
trlbuta positively and creatively to an Increased human understanding. An add- 
itional concern was that laboratory school students themselves were not attaining^ 
qualitatively ^ an education which would maximise their potential for con- 
tributing effectivels" acroii the spectrum of society at large. 

With the remedying of these two major defects in the educational program 
in mlnd^ the Unlveriity of Northern Iowa in the fall of I968, in cooperation 
with the school boa-rd of Waterloo, undertook a busing program which resulted 
In the enrollment of thirteen (13) blacl. junior and eenior high school students 
In the laboratory school.^ These thirteen students amounted to roughly five 
par cent ©f the Junior and senior high enrollment of Prlee Laboratory School. 
^ As it happened J the final decision to bus students was hastily made and the 
ikboratory school staff was only modestly prepared to receive the new students • 
The complexity of the move^ Increaeed by the suddenness of the action * was also 
complicated by the reluctance of senior high atudents to switch to new environs 
and take upon them selves the readjustments that such an undertaking required* 

Be pectatlon and. Actuality 

The initial e^ectatlon was not that all would run as smoothly as a 
well*olled machine* But# at the same time, it was not exi.ected that problems 
wovad exist to a significant degree nor persist for an extended period of time. 
In other words ^ the new chemical additive might cause some initial agitation of = 



^Phe population of black persona in Cedar Falls amoimt tc only several 
families. ^ Therefore , Waterloo, which borders Cedar Fallg and has a papula- 
^ tloa of 76^000 persons, df which approximately 7*500 are black persons, was 
FRir" being the only nearby locale from which the university could esrpect 

kliyj!^ to attraQt black eltmentary and secondaiY studentg . 



the txisting compound, ti\xt the rimbllng would eventually dissipate and the 
molecular structure would yield a far finer and superior prodwt. 

Indeed it saemed as though this prognosis -mp not far from the mark. 
Blaek studenti were invited Into the homes of white etudonts for dinner, 
for overnight stays, and for sundry other gracious ocaasions. Not long 
afterwardi, however, the reality of blaGk preaence ■began to penetrate through 
the intoxication of novelty and real prohltiaa of adjustraents began to app«Br. 

Since the fall of I968, hlaek student enrollment at Price I^toratory 
School has continued to grow. In the fall of 1969i twenty-six' eleaentary 
itudenti were in attendance along with twenty-two Junior and senior high 
students. In the fall of 1970 the enrollment of black student e showed further 
gains. In that year thlrty=-five elementary and twenty-four Junior and senior 
high students were enrolled. Continued gains are noted for fall Ipfl and 
fall 1972, Today there are slxty^one elsmentary studenti mi thirty-aix 
iecondBi7 student from Waterloo attending the Price Laboratory School. As 
this increased enrollment of black studente materialized it 'became increasingly 
appai'ent that mere phyilcal deaegregatioa itself was not the alpha and omega 
of sehool integregation. In fact it was in many ways only the beginning. 

While the university had foreseen the need for a huaanlitic and responslvs 
involvement throughout the total community, the vision beyond the Initial step % 
riot an lucid nor as olearly focused, Prepwatory stepi, due to lack of time 
for piaanlttg, had not been undertaken. This pocture naturally placed the 
laboratory school in the ^position of reacting to crises as they arose, rather 
than in th© positiQn of acting to prevent such crises in the first place. 
Aaothtr major impediment was the absence of staff with experience and under- 
standing who could contribute to the resolution of racial conflicts and who 
Id at the same time help to formulate alternatives whleh would serve as 
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lolutions to iomediate problems and possibly as prevtntivts to fature 

probltms . ^ 

Havlni survived the first couplf of years vith reasonable accord betveen 
black and white atudentfi, it was soon obvious that the novelty of black attend- 
ance was now no longer existent and that the period of genteel noneillations 
was sudderily over* Plashes and sparks erupted as racial interactions began 
to generate friction— black students with white students as well as black 
students vlth white teachers. Racial and ethnic epithets appeared on walls 
and various other places throughout the school. Accusations of blacks 
belag thieves were heard aaong a small vocal group. Sensitivities to ex- 
elusions frora some aotlvities were expressed by blacks — eheerleadlng being 
wiong t'Ae prominent ones. 

PQlarizatlon - Some Causes and Out cornea 

Within the school it tos apparent that polariaatlon was beginning to 
solidify. The bold and Innovative busing program was Itself beginning to 
be lueitloned as having been a move in the right direction. Some ciuestlons, 
to be sure, developed out of the i-ealization that the busing of a minority 
from one community to another could not. In and of Itself, reeompense that 
lack of ninority membership within the receiving CQmunlty. In addition to 
this, iuch busing unveiled other negfttlve dimenslonB not previously consider- 
ed or contemplated as possibly having an Impact on black students, rirat, 
busing limited the black students' participation in after-sehool aetivltles. 
Secondly, It offered the, beleaguered blaeka an interlude where together they 
eould mold a unified front In order to survive in what they had come to know 
as hostile environs— the school. While the latter enures to survival It is 
also eeunter-produetive to the establishment of positive social interactions. 

ERIC 
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From Confllet ts CFOsa-Cultiiral Groups 

Adffiialstratlve sensors had begun to receive vibrations oj" these 
dettrioratlng trends. The prohlera, vas— what to do about thea? And, as often 
happens, a leisured pace tomrds a solution was aborted by a raelal ponfllet 
■betveen two high ichool males. The involved vhite student vas injured with a 
knife in this Incident. The ensuing agitation with which the community received 
this newi was consldera'ble. 

Cross-cultural groups at Malcolm Price Laboratory School grew indirectly 
out of this kind of crisis altuatlon. It was not merely the latter incident, 
but rather a series of incidents which oulmlnated in the es^eriance Just eited, 
that urged the decision to engage In group discussions. Initially, discuBsion 
groups were formed exclusively with studenta from Waterloo. 

The dtelaion to ■begin group discussions with students from Waterloo was 
not undertaken spaelfieally with that group beeauie it was felt that they 
were primary instigators, rsther it vslb felt that they ware more aaslly 
grouped and that thtlr grievanoe seemed the more coffiptlling* Ths groupi were 
iuactisful, w# f^al, perhaps even more than we initially foresaw and perhaps 
even more than we had any right to expect* Certainly^ they were cathartle 
initially, but we feel that this in Itielf defuied a potentially ej^loilvt 
eituation. The hlaek student e were muoh relievad that some ohannele were 
providtd where at least their grievancei and frustratlone aoiad be voiced. 
As a result of this 3 we iaemed to oheerve a more relaxed atmosphere about them 
and a renewed effort to be b positive factor within the school. 

The oroii-eultwal groups developed out of the awareneis among black 
gtudents that their total impact on the school would be minimal unless their 
group va.a broadened to include influential white students. Various studsnts 
g^Jgrere subsecLuently identlfisd as having influeace among wide segments of the 



SGhool population* It would not bn inaccurate to say that many of the 
identified students were negative in their attitude towards the preeenee of 
black etudents in this school. Nevertheless 5 they were invited, and with 
very few exeeptionij most agreed to participate* 

Significant Polnte Dl QUsstd 

Several conflieti were identified as impediments to good relationshipB 
within the LahDratory School and 5 ao such, were seen to he good pointi of 
departure for group discussions. Nevertheless § it was the reBponslhlity of 
the group partlelpante to raise points pertaining to race relations they wiih- 
ed discussed* Often the groups used previous discussloni ae departure points 
for an exhaustive txploratlon of a given topic. Occasionally an encotinter 
group was held* Generally, the latter would evolve out of a spaalfiaaily t:^;auhlt- 
some problMi* /toong the topics dlousaed and es^lored relative to effects and 
Implications growing out of them are the follQwlngs 

1. The studenti racognlzed the need for more black faculty mMhera * eipeeially 
a female who could Identify with the hlack female itudants at MPLS* 

2. In the first year of the cross-ciiltural groups questions were raised aa 
to wlyr thera weren't more hlacks attending ^ffLB, It waa felt that the 
preienee of more blaeks would help eliminate the boy-girl deficit as far as 
dating was concerned* 

(with the steadily increasing percentage of black students in the past two 
years » this concern does not appear to be as great ted^ as it once was.) 

3. The etudents dicussed the impact of "Tomism"'^ upon black students* Because 
of the presswe of this concept 5 many black students expressed their unwill- 
ingness to make allep^iance with %*lte students 5 - particularly outside of 
the academic claBSroom. 

(Junior high males do not appear to have the saroe degree of concern on this 
ae senior high students* ) 




BfomiEffl, as perceived by black students rii taken here to be a wide involve- 
' ment with whites to the posBible exclusion of some relationships with blacks • 
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Dleoussions in detail, of the inherent problem of geographic loeationi 
^ wai undertaken. Blaok students intimated they would participate in 
more extra-curriaular activities^ and out-of -school events i if they 
lived in Cedar Falls and didn*t have the bother of traveling hack to 
WaterlOQp Both white and black students acknowledged that your 
closest friends are those with whom you asBoolate in your own neighbor- 
hood after school houri* 

^ , Black and white studente alike acknowleflged that their interegte 

differed greatly , which hindered their development of cloee friendship* 

6* Black and white studente did express the need to get together outside 
of school in nome type of social activity that would help foster better 
race relations* Among the activities suggeatad were 

a, group picnice 

b, potlucke 

c, community Btudent exchange (similar in concept to the 
Foreign Student Exchange Prograin) 

?• Inhibiting dynajnics such as those emanating from society's abhorrence 
of Interracial dating ware perceived to be boundaries vhich x^etarded 
good healthy interactlone in classroom activities as well as in other 
social preoccupations. Parental attitudes end their resulting influence 
or impact received iomt analysis ai a corollary to this problem* 

8, The desirability of having a positive attitude about self was e>:plored 
ciilminatlng in a group conBensue that a person should be proud of .his 
race whether blacky white or other, 

9, The merits of cross-*cultural discussions were also questioned, Agrae^ 
^ ment among the participants was ej^reseed that racial interactioni were 
i!!^ improved over what they had been before' cross-cultural dl jcu^islone began. 
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10. Students have teen engaged in Value Clwifleation aetivities and dis* 
quiiioni. (The receptivity of these diseueslons are largely dependent 
upon age of partleipant-s and ^ise o£* greupe) 

DEFINITIONS 

BuiinF^ Frojeet 

This term referi to the transportation of hlaQk studenti on a bus 
from the Waterloo Qoramunity to the Maleolm Price Laboratory SQhool in Cedar 
Palls and back to Waterloo after eehool. 

Cedar Falli Comm unity 

CadM* Falli is a northaastarn Iowa elty having a population of 29»597 
persons aocording to the 19T0 censuBj of whom leie than one per cent were 
black persons. The University of Northern Ioto Is loeated within the Qity^ 
but not Included in the population count. 

CroBS-Cultjaal Oroupe 

This term refers to a aounseling technique Involving mylti-racial or 
multi-ethnic students in a group couneelirg experience. The aimi are to 
eitabllih a meaningful dialogue within the groiip and to foster racial 
harmony within the school at large, , 

MalcoJji Price Laboratory Sahool 

This iQhool is the laboratory facility for the Univtrelty of Northern 
Iowa in Cedar Falli ^ Iowa. It has an enrollment of 750 students which ii 
drawn from a primary attendanae zone and from an outerlylng buffer Eone. 
In the event that majclmum enrollment Is not reached from among families in 
the primary zont» then children living in the buffer zene may Ise enrolled. 
O 

ERIC 
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By special arrangement with the Waterloo Coiraunity School Boar^ff areas In 
Waterloo heavily populattd vlth tlacjc families are Included in the buffer 
sone. The primary reeponiihillty of the Maleolm Pi*lse Laboratory Sohool 
is "to prepare teachers and other educational personnel for schoQls and 
" celleges and to carry out reeearch and provide Qonsultative and other iarviees 
Tor the improYement of education throughout the state. 

Waterloo Conimunlty . • 

Waterloo is the, city which directly borders Cedar Falls on the east 
and has a population of 77^533 perigns according to the 1970 census i of 
whom approximately TiSOO are black persons. It is the only nearby locale 
from which the university could expect to attract black elementary and 
secondary itudent i * 

C OUNSELOR-OBBERVATIONS 

* The flrat seven points listed here apply primarily to the first year (1970-Tl) , 
1* The early session (first and second meetings of one Junior high group and 
the senior high group) tended to have more confrontation between students. 
In these sessions p Btudents were more likely to interact with emotion 
and defensivenese when disQussing topics related to racial concerns, 

g. In the ttnth, eleventh and twelfth grade groups ar the number of seesions 
Increased I there was a movement away from direct confrontation and| alsop 
an obiervable reluctance to communicate openly* Ntverthelesi» students 
continued to came to these sessions demonstrating i we felt, a willingness 



O — ' ^ ^ ^ 

iSita ^University of Northern lowal Bulletin , LXXI| 1 (January , 1970) » p. 10. 



to work toward a better understanding • 

Mr 

3. One group of eeventh^ eighth and ninth grade studants vai formed primariiy 
from studenti who volunteered for involvement in cross-^oultural dlseuseions. 
The proeess of developing trusty group coheelvenese and eosmunlcation within 
this group was very favorable ^ and easily faalllitated as the sessions con- 
tinued into the year. Personal feelings were expressed, but without the 
defenslveness and ^ en confrontations that were observable in other groups. 

One of the greattit sources of frustration seemed to develop after students 
had identified preblems but felt unable to reiolve them. This inability 
developed largely from the fact that the problems identified were mainly 
problemi which resulted from the exliting Insularity between students' 
heme-eommunlt les * 

5. In the first three or four sessions of the two junior high groups * black 
students seemed more willing to enter into dleQUsilon than did white students 
]^ the foiO'th or fifth session, however t white students began to get more 
aotively involved. 

6. The jtmlor high groupi whleh consisted primarily of volunteer membership^ 
daveleptd a fairly good level of coheslveness. Having done so, they e^^ 
pressed the desire to explore Interactions with one another In ways other 

than through group discussion of those probleLis that occur in and out of 

- ? ■ ■ ■ - . - ... 

sohoolt Bubseq^uentlyi one session was spent in gama^type activities | 

later still, both junior high groups erganized by themselves an after ichool 

picnic to get at the t^e of interaction they had previously suggested • 

7. Although nwny students expressed through the sitfvey that race relatloni 
ERJCt mLB were not much better than they were before the crois-aultural 



groups bagan^ they did indicate in our leisions that there vas an inereased 
level of awrenesi of how the two races differed culturally. The white 
students indicated that they better imderstood attitudes and temperaments 
of black students' likewise^ black students Indicated a better understand- 
ing of attitudes and temperaments of white students i 

The follQwlng points apply more to oboerYatlone of recent years (ig71-1973)« 
8. Student B again volunteered for group dlecuiBlons in the fall of 1972* Four 
Junior high groups ware initiated* A degree of apatlQr was somewhat apparent 
among senior high students as only twenty expressed a desire for the dlapuss- 
ion groups • Of these twenty , only three were black. Thus the counselors 
decided to let the aehool year progress a little further before holding the 
first session. 

Hot long afterwards* an altercation in the halls between two girls ^ one 
white and one blacky grew out of proportion stna ttoeatened to cause serious 
repercussions arid consternation throughout the school. Disturbed by these 
developments p black students suggested that thoie, students moat directly in- 
volved in this conflict and those most keenly affected by it should sit down 
and discuii the situation and attempt to resolve the disagreements. In an 
attempt to accomplish this task, they, along with the Student Council 
president I Initiated group meetings* 

These students felt it was solely Incmnbent upon themselves to arrive at 
a solution for this conflict. Therefore they requested that no faculty 
member be preeent. On other oceassions when conflicts aro seethe studente 
continued to turn to dialogue for a resolution of the disagreements » At 
times they discussed these by themselves while at other times the aounselors 
were asked to faclllate the dlscufjsion. 

The volunteer cross-cultural groups then have played an Important evolutlon- 
^ ary role in the growing aoceptani a of dialogue as a solution to mlsunder- 
E RJjC standings and conflict. The students are demonstrating this thesis 
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by modeling the v^ry thing the groups were designed for uiing dialogue 

** - " ■ 

for resolution of dlfferencai* 

9* After being Involved In dieeusa'lone for two yearip eenior high black 
studanti appear to be more Interested in meeting with students who can 
effeet a direet dhange in school social Interactioni . This is much more 
preferred than meeting regularly with those who have volunteered for die- 
cusslon groupas 1*6. ^ black students prefer meeting with indlvlduale who 
have the eapaeity to aahleve solutioni to problems rather than those who 
^ill ^^S^s in Intellectual discussion on race ralatlonshlpi, 

10^ It is not possible to accurately aesees the contributions that the group 

dlicua^^lona have had on student behavior but listed below a^e some observa- 
tions of V faculty and administrators relative to student behaviors and 
student Interactions p 

a. more black students receiving the benefits of extra-curricular 
activities^ e*g. ^ muslct drajnap speech eonteitp athlatlcSp 
pep Qulbj etg, j 
b* more relaxed atmoshpere through out the school 

c. teacher and administrative feedback is positive 

d. blaeki on student council 

e. blacks and whites Jointly planning a student center 

fi Joint planning on an all school dance centered around a black 
musical group 

g, black itudents appear to feel that they can es^resi their grievances 

11. While it is not the ideal, a productive eross-cultural group session often 
grows out of some conflict. 

ERIC 

™Sgf° Many students who were not directly involved in the groups expressed a 



daiirg to Jois, Othtrs es^ressed a faeling that it was good that ioraethlng 

it 

was being tried, even though they did not eare to ha involvid, 

13. Our i^iriinct ovtr a three year period Isads us te suggest that.* 

a, Thert is aueh potential in soeial events that hring studants together 
outiidi of the school. There ii valut in inttraation othtr than the 
group disQUiiionsi Underitanding of another eultura ai well as a 
deeper insight into one's own eulturt can te a binifit* 
. "b. Involving elasiroom tiaehers gan widen the acope and iipaot of the 
discussions t 

a, Prohlems that develop from diseiregation can not be verked out 
by itudtnts alone, Gounielori and other faculty must bi willing to 
get involved P 

d, The group aodsl ihould be continually tvolving with new techniques 

and approaQhes bting tried* . 
i» The lowtr the gradi livel at which trui integration is aehi^vid 

the bittir the posiibility of student! diViloping a feeling of school 

unity. 



The follo^ng questionnaire vtfa devised for the orginal study and 
adminstrered in the Spring of 1971 1 It vas als3 atolnstered In the Spring 
Of 1972 follovlng the aoneluilon of th© 1971-72 groups , The data presented 
below Is relative to the 1971 queBtlonnalre. The 1972 data was similar in 
nature I however , some behavioral outeomea as noted in the seetion on counselor 
observations should be referred for further Information, The total number of 
students completing the questionnaire was 51? 

Racially, the groups were almost everily QOnetltuted. There were 2^* black 
studants and 27 white students. You will notice that on most of the questlene 
less than this number are aGcounted for. The reason for this that some 
students chose to make eommente of their own rather than ieleet a spaalflc 
eholee as provided for in the questionnaire. In addition to the comment type 
response t soma students checked more than one reiponse* 

It is our opinion that the most honest reporting of this kind of data 
raqLulres the aLddition of an "other" eategoiTr* For those who failed to respond 
to an item we have reported those non-responses In a categorji^ called " non-- 
responses" , You will see these two added categories in addition to those 
which orginally appeared in the quest ionnaire* Percentages are rounded off 
to the nearest whole. This results in some totals appeajrlng as 99 or 101 
percents* Asterisks denote these special circumstances. 

(students have given their permission for publication of the following data),^ . 

QUESTIONHAIRE RIBPONSES AND AHALYSIS 
!• Your present grade 1 (Check one) 

10 U] n [7| 12 



8 



20 



sex: (Check one) 
27j Male 



Female 



Last September at the start of the school year, hov did you feel race 
race relationi were in the school? 

Total Blaak White 



|3ll Average 



16 



Poor 



\ g] Other 

Mo response 



61 
31 
h 
k 



67 
21 
8 

k 



56 
hi 



(item 3 refers to perceptions of raeial relations in September, 1970. 
You vlll note here that none of the studenti felt these relations 
ware good. However, white students Indicated a. leea favorabla 
eonBensuB {kl%) thaji did 'black s (21^).) 

Vnien you flrs'^ heard that a part of Waterloo would "be in the Laboratory 

School zones what did you think of the idea? 

Total 



T6] 



12, 



I l4 



Thought it wae a 
good idea 

Thought It was a 
bad Idea 

Other 

No response 



% 

51 

2k 

18 
8 



Black 



38 

25 

25 
12 



White 
— 



63 

22 
11 
k 



(Item k referi to the value of the Idea to bring Waterloo Btudent?? 
to OTlfl, Here we ewi see thftb a Slim majority (51^) of the students 
thought it was a good idea. It is evident in this instance that 
white students (63^) took a more poiltlve stance than did black 
students (38^). 
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5, How do yovi feel with regard to a part of Waterloo beiffg in the 

Laboratory School attendance zena? 



!29 



10 



Think it is a 
good idea 

Think it is a 
had Idea 

Other 

No conjDient 



Total 

57 

20 
18 
6 



Blsek 

38 

29 
21 
12 



Vihlte 

Ik 

11 
15 



(Here we see that the figures are almost idontieal to those in 
Item kt The main difference hting that mori ¥hltes now feel 
poiitively toward the ej^trimenti BlacH studenti indleate, on 
the other hMid, that they are slightly morg diiinchanted. 



6* How would 5'ou relate raee relationa within the Lahoratoiy School as 
eompared wlvh raoe relationi outside of sehael? 

Total Black White 



122 



10 



15 



Race relations are 
better in the school ^3 

Race relations are 
wo_r_Be in the achool 20 

Race relations are about 
. ihft. iMBe in the school 

as outside the school S9 

Other 8 

No response j — 



38 
21 

38 
k 



19 

•22 
11 
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?* Do you feel that racial harmony within the school cftn be achieved "by 
leaviiii it to the studentg— thit Is , that studenti will naturally 
achieve this by themselvei? 







Total 


Blaek 






Yes . 


53 


58 


hB 


in 


Ho 


33 


33 


33 




Other 


12 


k 


19 




Ho response 


2 


k 





(This Item quistlons how raeial harmQny might be aohitved within 
the aahool* Kie reeponie indicates that a majority of crosi- 

eultural partieipaftts htlitvf d that it oQuld he aehltved naturally 

that Is Mong the itudente thamielves, Inoluded in this majority, 
ii a 58 percentage of hlaali etudenti who initially foresaw the netd 
for erasi-aultural groups* 



8* Do you feel that Qroii-ciiltural dlieusBion groupi havg a useful part 
to pl^ in a muitiracial school? 







Total 

r- 


Black 

i 


Whit 




1 Yea 


76 


75 


78 




No 


12 


13 


11 


_k 


Other 


a 


13 


k 


11 


No response 


h 




7 



Q (Contradictor to l%m J, this item showe an eraphatie afflrfflatlve for 
ERXC cross-cultural groups on the pare of both black and white students,) 



9. To what degraa have croaa-oultural discussion groups in the Laboratory 
Sahool helpid to bring about racial harmony and undaretanding? 



Total Blaek 
I — g — 



Other 10 13 

No response - 



|j [ Th© disouesioni havi 
a great pQeltive 
effect on all segmentf 

of the student body 6 8 It 

fil The diicuasion groupi have 
had a great positive 
effect on thoie partl- 

oipating in them l8 13 22 



The discuiiion groups have 

had iome poiitivi effect 1+T 50 1*1+ 



[10 1 The diicuasion groupe have 
had very little effect 

on anyone 20. IT 22 

The diicussion groups have 
had a negative effect 



(Looking beyond the reluctMce. to give positive credit to the crose-^ 
cultural groups, we should note that Til of the total group did 
feel that iome desirable resultB were gained from the croie-cultural 
groups. Only 20| of the itudents felt the gains to be minimal while 
none ftlt that the diiCUislons had a nigatlve effect.) 
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10. Vmat is tht greatiit source of racial disunity in the Laboratory SGhool? 



Total 



Black 



White 



Influence of parents 



15 



15 



Not all itudents live in 
the same coimunlty 

Posiitle loss of friendships 
if seen "associating intar- 
racially 



61 Other 



Other 



1 No response 



18 
29 

10 
12 

29 
2 



17 
33 

13 
6 

25 

k 



19 
26 

7 

33 



(In several ways, Item 10 conatitutts a proWom for analysis. As 
you cm see, the "other" catagoryj which was added, has a signifi= 
caflt percentage of students whose responssi are counted here. This 
occurs as a result of the high incidtnoe of checking both of the 
first two items therehy inaking It advisahle to count these responses 
as "other". 

Neverthaless; we can see that l8^ of the students did feal that 
raQial disunity within the school could ht attrihuted to parental 
influence. 29^ of the students attrlhuted disunity to the fact 
the studtnts llvid In different conmunititii 

These two catigoriis comhlned with the "other" cat i gory which con- 
tains approximately some thirteen (13) students who checked hoth 
catogories, amount to almost 761 of the studants responding to this 
q.UBpy. 

Only lOl of the students cited loss of friandshlp with peers as a, 
source of racial diBunity, and this was a mort noticea'bla concern 
among "black students. 
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11, To what dagrea have the counselors bg©n iensltive to your fdaas? 



1^ Very seniitive 

Modarattly eeneitive 
Not ieniitiye 



21 



3 Other . 
No raiponit 



EOl Very comfortable 
25 Moderately oomfortable 
3] Unoomfortablt, uneasy 
Other 



fT] No response 
13. Do the cQuftselori seem up-*to-date? 



0' Old ideas 5 old-faihlonad 
Nev Idtae 1 modern 



2U 



Flexibli pointB-^f-vlew * 
pl] Other 



Total 


Black 


Wiite 
% ' 


hi 


46 


37 


41 


42 


41 


6 


4 


7 


6 




11 


6 


8 


4 


with the 


counselors? 




Total 


Black 
If" 


White 


39 


33 


414 


49 




41 




8 


4 


k 




T 


2 




4 


Total 


/ 

Black 


White 


4T 


38 




45 


53 


33 






11 


2 


4 
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lU, Do you feel that most of the o thers in the Gross-cultural diseusslon 

f' 

. groups expressed thematlvea openly and honestly? 

Total Black Wiite 



1^ Very open and honest 

jgSj Moderately open and 
honest 



12j Held back, faked their 
real fetllngs 

5i Other 



[ ol No response 



la 
55 

10 



8 

71 
21 



15 
Ul 

26 
19 



15, Do you feel that you expressed yourself openly and honestly in the cross- 
cultural diseusiions groups? 



18 



Very open and honest 



lafii Moderately open and 
honest 



5 



Held haek, faked their 
rsal fielinge 

Other 

No respbhse 



Total 
35 
51 

10 
1* 



Black 

% 

33 

58 
8 



White 



37 

11 
7 



^ERiC 



(Item 15 (luistioni perBonal honesty In the crosi-cultural groupi. 
Here 35^ of the 'students felt they were very open and honest. This 
compares with Ifil on an Identleai foil in Question 1^ whlGh is similar 
except that it quiBtlQasopenneBB a honesty of others in the groupi. 
This iuggtits that sOM IMividUAls weri eoimunicati to other s 

their openness and honesty. 
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(Black student i only* V^iite students should skip thie item and go Oii to 
Question 18.) " ^ " 

Do you fetl that moit of th^ whl^t# students expressed themselvai openly 

and honestly in the dii cuss ion groupB? 

Total 



2 Vary open and honeit 



12 



Moderately open and 
honest 



^ Held haek, faked their 
real faalinge 



Other 



1 No responsa 



8 
50 
38 



"I" 
6 

50 

38 



White 
% 



(Blaak students only.) Do you feel that most of the blaak etudanta 
©Kpreisad themialvee openly and honeetly In the dl ecus s ion groups? 



Total 



Black 



White 



Very open and honest 



12] Moderately open and 
honest 



Held backs fg^ed their 
real feelings 



2J Other ^ 
No raaponse 



38 

50 

U 
8 



38 
50 
U 



(Items 16 & 17 refer to black studanti* Impressions of white studente* 
openness and haneity ^^in the croii-cultural graups. Here it can be 
seen that black studente vlewad themselvei to be canalderably more 
open and honest (38^ In the vary open and honest category) than they 
viewed the white students (S^), Only of the black studenti per- 
ceived faking a f real feelings on their part as compare with their 
perception that 38^ of the white students faked feelings. Wa can ste 
here that black students viewed themselves to^^^^b^ and ■ 

^'^nest- in these diicussions than^S^^ Th^ were sus- 

ERJC^^^® i J^pja dtirfe .a their 

fiHH*taite4coimierparts to^ honestly. ) - : 



18. (vmite students only. Black studants should skip this item and go on 
to Question 20, ) 

Do you feel that most of the bl£ek students expressed themBelves openly 
and honestly in the discuasion {jroups? 

Total 



Black 



Uj Very open and honest 



lU Moderately open and 
~ hone it 



Held hack, faked their 
real feelings 

Other 



15 

52 

19 
15 



^iThite 
15 

52 

19 
15 



0 No response 



(Comparing Item 17 with Item l8, we see how mack students viewed 
their participation and how white students viewed that same parti - 
elBation. Blaek students saw themBelves helng very ope n^ and honest 
by' 38^ as comBared wifh 15^ as perceived hy white students. In 
the "moderateiy open and honest" range, there is almost consansuB. 
50^ of the black students saw themselves as being moderately open 
and honest while 52^ of the white students saw them as such. On 
the other hand, only Uf, of the black students viewed themselves 
as holdlns back and faking their real feelings while 19% of the 
white students felt this to be the case.) 



19. 



(White students only. ) Do you feel that most of the wWte students 
axpressed themselves openly and honestly in the discus si on groups? 
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j U| Vary open and honest 



17 



Moderately open and 
honest 

Held tackp fi^ed their 
real feelings 

Other 



Total 
15 
63 
T 

15 



Black 



White 
"?~ 

15 

S3 

7 

15 



I 0| No response 

.(For a comparison;of . black students responses .to the same question, refer 
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Here it can be eean that only B% of the black students ^ as 



to Item 16* 

eompared with I5I of the white students 1 felt that white students had 
been very open and honest in these digQussions* 30% of the blaak students , 
as eompared with 62% of the whit'e students^ felt that white students had 
been moderately open and honest* On the question of holding baak or 
f'aJcing^ 3B% of the black students , as compared with 7% of the white etu- 
dents, viewed white students as holding back or faJting their feelinss. It 
coiad be Inferred from this data thatt on the whole black students seemed 
more suspicious of white students than wae the reverse. Further manifes- 
tations of this feeling can be seen in comparing the foils ralative to 
"holding back or faking" in Items I6 and I8, Black students viewed 38^ 
of the white students as holdins back or faking^ as compared with 19^ of 
the white students having a similar vlow of the black students,) 



20. Would you like to participate in a cross-cultural group again? 







Total 


Black 










r 


% 


kk 


Yes 


86 


79 


93 


3 


No 


6 


8 


k 


k 


Other 


8 


13 


k 


0 


No responie 









(The overwhelming response is "yes" to this query* It should be noted, . 
however I that slightly less enthusiasm la evident on the part of black 
students* Al though black students Initiated these dlscusBionSs the 
absence of complete facility in verbal exchanges may have contributed 
to some negative feelings, ) 

21. Do you think there shoxild be cross -cultural discussion groups next year? 

Total Black White 



kQ Yes 

10 No 

3 Other 

0 No response 



91* 



92 



8 



96 
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(The overwhelming affirmative response to his item seems perplexing and 
appears contradictory when it is observed that these discussions ware 
not viewed to be . pivotal In Item 7^^ a^^ to a modest degree in Item 9, 

. However t it can also be observed that^^ T ie perha^^ not explicit - 

enough 10 as to convey to "students whether or ; hot crosa-culti^ di s- • : 
cussion were (or were not) to be considered as that which is "naturally 
achieved" as opposed to; that whiehils notj/naturally achieved.) - - /_ „ 
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22, Do you feel that other teachers should ' involved in the"crosn-cul turaj. 
discussion groups? '■ 



Ik 



[33^ Yes 



Qj 0 



No 
ther 



1 No response 



Total 


Black 










65 


63 


61 


27 






6 


6 


7 


2 


2 





23* Do you feel that the principal should "be involved in the cross-ciiltural 
discuss ion groups? 







Total 

yr ■ 


Blaok 
% 


rf 
/•« 


27 


Yes 


53 




52 


17 


No 


33 


33 


33 


5 


Other 


10 


h 


15 


2| Wo response 


k 


8 





fiU. Since you have been involved in the crois-cultural groups ^ how has your 
attitude changed towards fellow students who are racially different from 
yourself? 







Total 


Black 


White 
. % 




More tolerant 


27 




kx 


5 


Less tolerant 


10 


17 


k 


26 


Atout the same 


51 






3 


Other 


6 


k 




a 


No response 


■ 6 


13 
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(Of the reipondents on this Itemi 21% felt that they had developed a 
more positive attitude tgwardi thoie racially different from them- 
selves. We see a wide disparity in the responses of black and white 
students in this instance. Of this 27^'^. only 13^ of the black stu- 

:;: dents ascpressed positiye feelings: a with ^^1^- of the white 



studanti. 19% of the atudentB felt that thty were Itii tolerant 
follevlng crose-eultural dlseusiioni, Againi black rbudents indi- 
cated a higher Inellnatlon towardi this vieV| ITS (or k) of them 
felt this way ae eoaspared.^wlth k% (or l) of the white smidents* 
This rasponae shoulds hoveverp contrasted with the raaponses 
to It ems 20 and 21, On the poaitlve sidej any change of attitudeE 
towards inereaitd toleranet Is a decided gain, ) 



Do you feel that without the croes-cultural groupe, racial harmony would 
haves 









Total 


Blaak 
% 


White 

" % 


T 


Lessened 




lU 


8 


19 


28 


Bemalntd ag 1 




55 


63 


kB 


6 


Increaied 




12 


17 


T 


Y 


Other 




Ik 


k 


22 




No response 




6 


8 


k 



(Most student i did not think racial harmony would have improved with- 
out cross-eultural^ p^oups. There is a difference in view, however* 
Mora vhite studanti than black itudantg fait the iituation eould have 
woriened*) 



How should the cross-cultural groups operate? 

Total Black White 

^^F" 

[li Mostly talk {Die- 

^ auisione) 37 25 h& 

[lf| Mostly other actlvitiee 29 Ufi 19 

IS] Other 25 21 30 

I k\ No responBe^ 8 13 h 



(Raiponies to thii item gives some Insight as to tha source ef dissat- 
isfaction on the part of black students* Their enthueiasm, for dis- 
cuiilon Is not esrtremely high, 251 of the black itudents exprasstd 
a praferance for this mode of Interaction m compared with Jf8^ of the 
white students. ) 



FACULTY QUESTIONMAIRE 



Quest iQnnaire Responges and Analyglg 



The following questionnaire was desired to survey thm attitudes of the 
iecondary fae^ty and administration at the Malcolm Price Laboratory School 
coneerning the ef fectlvenees of c rose-cultural groups. Due to the lateneie 
In the sehool year when It was admlniBtratad, a complete survey of the faculty 
was not pOBiible, Since the number of returned questlonnairee was less 
than fifty per cent* the q^ueeionnaire or Iti compiled reiults cannot he con- 
sidered seientlfically valid* The purpoee then for incorporating it into 
the flndingi was to give the reader a sMple of how faculty felt about the 
cress -cultural groups at the Laboratory School • Those individual i who did 
respond repreiented §,11 of the major academic areas in addition to the library 
and high school atotinistration. 

Since some faculty mOTibere cheeked more than one response category, 
especially in items six and seven, the percentages for each queitlen was com- 
puted on the number or reaponses made to that partlculw question, not accord- 
ing to the nimher of instructors responding to the questionnaire. The per-- 
eentages have been rounded off to the nearest whole number | therefore, some 
totals may equal 99 or 101. 

1, Your iubject area and grade : 

^1 major academio i^eaSg library, and high school admlniitratloni gradee 
leven tteough -twelve represented. 



2. 



How do you feel now with regard to a part of Waterloo being in the 



Laboratory School attendance zone? 




(12) Think it -is a good idea 



71^ 




6: 



3. Hoy wuld you rate raae relations within the Laboratorjr School compared 

to race relations outside of school? 

{k) Raee relations are tetter 

in the school ' 23% 

(I) Race relations are worse 

in the schopl . 6% 

(II) Race relations are about the^ 
saJiie in the echool and outside . 

of school 65^ 

(l) No response . 6% 

(It is sigkiiflcant to note that most of the faoulty (65^) felt that 
raeial harmony cannot be truly achieved vithin the echo^tl system 
even with oroae^oiiltural dialogue until soolety has adopted a more 
humane attitude toward different racial and ethnic groups. School 
wai seen In a realistic light > not shaded by Utopian Idtaip) 

Do you feel that raelal harmony within the school can be achieved by 
leaving it to the student e -that is» the etudenti will naturally achieve 
this by themselves? 

(^3 Yes 23^ . 

(12) No 71^ 
(1) No response * 6% 

5, Do you feel that cross-cultural discussion groups have a useful part 
to play In a multi-racial ichobl? 

ilk) Yes 82^ 

(0) No - 

(1) Other 6% 

(2) No response ' 12| 

6, To what degree have oross-*cultural discussion groups in the Laboratory 
School helped to bring about racial hafrony and undw 



Q (2) The diieussions have had a great . 
ERJC positive effect on all segments 

- of -the student body " - 11^ 



"30- 



ik) The discusiion groupi have had 
a great posit Iva effect on 
those participating in them 22$ 

(6) The dlscuselon groups have had 

some positive effect 33% 

(o) The discussion groups have had 
y^ry little effsQt on anyane 

(O) The diicuision groups have had 
a negative effect 

(6) No responee ' 33^ 



la significance of this item becomes apparent "by the abience of 
any faatilty eeeing a negative effect by cross^-c^tural groups i 
inetead the faculty either iaw eome positive influence or else 
felt that they were not in a position to observe a change as 
illustrated by 33^ not reeponding. The first and second responee 
categories were in effect overlapping i thuss one faculty member 
checked both.) 

7* Wiat ii the greatest source of racial disunity In the Laboratory Schoolf 

(5) Influence of parente 18^ 

(12) Not all studenta live In 

the same eommunity k6% 

(3) Possible loss of friendship 
if leen associating inter- 
racially 12^ 

ik) other 15^ 

(a) No response 8^ 

(Most of the instruetore felt that, the greatest source of racial diiunity 
in the Laboratory School was a combination of the factors listed not 
Just one of them J this accounted for the twenty-six responseo* However p 
in keeping pace with the prevailing attitude of society concerning busing, 
the faculty (U6^) felt that the graatest cause of disunity at the Laboratory 
School was the fact that all the students did not live In the sme conmunlty, ) 

8, Do you think there should be cross --cultural discussion groups next year? 
ilk) Yes 821 . V 

(0) No _ 

(1) Other 6^ . 
ERJC (2) No reiponees^ v v. vl2f 



(Probably the most significant aspMt of this survey vas the faot that 
82$ ©f the instruQtors and administratDrs surveyed felt that cross- 
Gultural discussion groups had a useful part to play in a multi-racial 
sehool and 82^ f^lt that cross-cultural groups should he continued next 
year— comparison of items five and eight respectively * ) 

9* Do you feel that teachers should be involved in the cross--cultural 
dieeuision groupi? 

(8) Yes 1+7^ 
(6) No 35^ 
(3) No response l8^ 

(An interesting comparison arose between items four and nine, ^^ile 
a majority of faculty (71^) felt the students alone could not achieve 
racial harmor^ within the schools their belief did not lead them to 
a definite commitment of themselves to assist by being Involved in 
croei-cultural groups (k7% versus 33% with 16% not responding).) 

10, Do you feel that without the cross-cultural groups racial haraony would 



have t 

(6) Lessened . 35^ 

(i^) Rtmainad as It was Zk% 

. (3) Increased l8^ 

ik) No response 2k% 



(Only six people (35^) of those surveyed felt that racial harmony 
would have lessened within the school system without the functioning 
of cross-*eultural groups. While felt that racial harmorQr remained 
the sasiis l8^ felt race relations wo'rid have Increaied without the 
cross-cultural groups. When this item is compared to items five and 
six, a contradiction appears: The 82^ in item five who felt cross* 
cultiyral groups had a useful part to play in a multl--racial school 
itemed to diminish to 35^ In item teni the total lack of negative 
response in item six for the degree the cross^-cultural groups had helped 
to bring about racial harmony was in direct contradiction to the l8^ 
who now felt that raclil he^mbryr would have increased without cross*^ 
cultural groups. ) 



^ Although an overwhelming maaber of faculty members supported the Idea 
of cross -cultural groups , the primary objection to. the cross-ct^tural groups 
i^Pi9^4d to be that the faculty "werenH well Inforaad as to what was taking - 

hHjL 



place in the eross-cultural groups and many wished to know vhat was the out'- 
come of these groups," Better communication hetwaen tha ooimselors and 
taaehlng ebaff would rectify this complaint. In concluslQnp it* is apparent 
that tha faculty and administration ^surveyed recognised the merits of crogs-- 
cultural groups ae a maaningful vehicle for estahliehing and mainc^aining 
racial harmony in a multi-racial ichool system. 
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